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Hyde Park Central School District

Our Vision:
We are confident, curious and courageous learners

who change the world.

Our Mission:
The Hyde Park Central School District empowers our
community to strive for excellence and embrace the

opportunities of our globally connected world.

Profile of a Graduate

Hyde Park Graduates will be:

● Responsible Individuals who respect themselves and others through healthy lifestyles and positive
community relationships.

● Self-Directed Life-Long Learners who understand and appreciate learning.
● Critical Thinkers who anticipate, identify and evaluate issues and use multiple resources to solve

problems in a variety of contexts. ∙
● Involved Citizens who demonstrate the knowledge, skills, attitudes and values necessary for full

participation in a democratic society that is part of a global community.
● Effective Communicators who comprehend and express knowledge, thoughts, feelings and

perceptions in a variety of ways.
● Cooperative Participants who, in working groups, accomplish goals and tasks while appreciating

individual contributions.
● Culturally Appreciative Persons who value arts and humanities in their diverse forms and who

respect creative expression of interests, talents, experiences and historical appreciation.
● Mathematically, Scientifically and Technologically Competent People who apply the skills and

strategies of mathematics, science and technology to everyday tasks and problems.
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The Four C’s

Critical Thinking:
● Information and Discovery
● Interpretation and Analysis
● Reasoning
● Problem Solving/Solution Finding
● Constructing Arguments
● Self-Regulation/Reflection

Communication:
● Engaging in Conversations and Discussions
● Using 21st Century Communication Tools
● Listening
● Communicating in Diverse Environments
● Delivering Oral Presentations
● Self-Regulation/Reflection

Collaboration:
● Leadership and Initiative
● Cooperation
● Flexibility
● Responsibility and Productivity
● Use of Tech Tools for Synchronous and

Asynchronous Collaboration
● Responsiveness
● Self-Regulation/Reflection

Creativity:
● Idea Generation
● Idea Design and Refinement
● Openness and Courage to Explore
● Work Creatively with Others
● Creative Production and Innovation
● Self-Regulation/Reflectiveness
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Strategic Coherence Outcome One:
Goals for Learning (Curriculum)

The district has identified, defined and committed to supporting a focused set of appropriate student

learning goals that will ensure student success in life, learning and work beyond school.

1. Goal Setting Context and Philosophy – there is a learning environment cultural emphasis that focuses on

what is learned rather than simply is covered or taught. Timelines and calendars are less important than

having every child acquire the skills they need for success.

2. Goal Setting Processes – district, building/course and professional - they are focused, manageable, clearly

tied to a data-based need, and aligned through the Pre-K-12 system for both students and adults.

a. The school/district has a history and practice of setting a focused set of appropriate student learning

goals and working PreK-12 to achieve them.

b. Grade level and/or course curriculum materials have clear and manageable observable goals for

learning that are clearly described and are prioritized to encourage mastery for success (emphasis on

engagement and learning) for all students.

c. The school/district ensures that annual professional goals for all staff are set as a result of a process

that is informed by an alignment with a focused set of appropriate student learning goals.

d. The school/district ensures that annual school/district goals for performance are set as a result of a

process that is informed by an alignment with associated appropriate student learning goals and

collective professional learning needs.

3. Goal Setting Support and Engagement – students, parents, staff and other constituents are well informed

regarding the rationale that informs the district’s student learning goals at every level.

4. Materials and Resources – there is consistency and transparency in the materials that support the district’s

student goals for learning.

a. Focused student goals for learning are consistent in all Pre-K-12 curriculum and program materials

and have aligned expectations at the elementary, intermediate, middle and high school levels.

b. There are easily accessible electronic curriculum and instructional resources for staff, parents and

community in all academic areas that support the implementation of the district’s student learning

goals.
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Goals for Learning (Curriculum)
Self-Assessment

Score Description

0 –Not Present The Desired Coherence Outcome is non-existent

1 - Beginning There may be some individual efforts or minimal group attempts, but there is no
systemic
evidence or process in place to support the existence of the Desired Coherence
Outcome.

2 - Emergent There have been systemic efforts to create the Desired Coherence Outcome, but its
implementation is uneven and has yet to deliver meaningful changes in student or
adult
performance.

3 - Proficient There has been a systematic effort to create the Desired Coherence Outcome and it is
generally working. It is regularly creating evidence of meaningful changes in student
and adult performance.

4. Excellent There has been a systematic effort to create the Desired Coherence Outcome and it is
functioning effectively. There have been meaningful changes in student and adult
performance and there is evidence that data is driving further improvements in the
system.

Indicator 0 1 2 3 4

1. Goal Setting Context and
Philosophy

2016-2017 2020-2021

2. Goal Setting Processes 2016-2017
2020-2021

3. Goal Setting Support and
Engagement

2016-2017 2020-2021

4. Materials and Resources 2016-2017
2020-2021
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Goals for Learning (Curriculum)
Context and Gap Analysis

Current State
(What is happening now?)

Key Gaps/Areas of Focus
(What are the most important areas that need

attention?)

In all Hyde Park schools, annual goals are set
– often are tied to the accountability plan or
specific tests like Regents - but not
necessarily aligned with each other or
heading toward a common vision of student
success.

Teachers receive a score that includes a portion
allotted for how well their students perform on
various assessments.

All administrators create annual SMART
goals (specific, measurable, achievable,
relevant, and timely). The group checks on
these goals on a monthly basis

Board goals are reviewed with
administrators to look for areas of
alignment.
District goals have been created in recent years as
a part of the focus review process. These are
specifically aligned with the State Education

Department DTSDE tools are not direct student
goals.

There are goals associated with the QIP (Quality
Improvement Plan), which has been in place at
FDR, HMS and now RRS. The RSE-TASC
(Regional Special Education Technical
Assistance Support Center) staff help develop,
implement and gather data, specifically around
goals for students with disabilities.

Consistent communication processes to parents
that speak to all of the indicators of success for
their students – content mastery, 4C skill and
attribute growth, and external measures.

A plan of action for updating technology
needs to be created and implemented.

Although the district has tried to make
many resources (consultants) available,
there is not enough time to do the work.

Standardized test scores are shared regularly
with families and the public, while it is much
rarer to share learning, or acquired skills.

We say we are interested in what is learned
yet assessments do not always match this

Inventory of 4C aligned practice

Create a plan designed to create awareness of all
four C’s and then build in depth faculty
understanding of what student success looks
like for one or more of the C’s to begin with.

Consistent PreK – 12 curriculum
frameworks and philosophy include/and or
emphasize evidence of learning and
mastery of 4Cs.

Tiered and powered standards/goals that
communicate an achievable and observable
set of expectations of content outcomes that
every student can master and scale challenges
from this baseline.
Achieving a better balance between the
number of outcomes and time available to
help every child achieve them.

Processes that tie adult goals for performance
and practice to at least some aspect of the
district’s priority student skills and attributes.

Consistency in opportunities for teachers
at elementary, middle and high school
levels to see the results of student and
staff goal setting

Utilize 4 C’s as the focus for goal setting:
Communication, Creativity, Collaboration,
Critical Thinking

We would need a plan to inform the
community, students, staff and parents about
the rationale informing our student learning
goals at every level.
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Goals for Learning (Curriculum)
2021-2022 Goals and Action Steps:

Goal (What do you want to
achieve)

Action Steps (What are the steps
needed to achieve your goal)

Intended Outcome (What will it
look like when you achieve your goal?)

Fully imbed all of the 4C’s
into the K-12 curriculum
(written and taught)

Professional Development:
● Awareness Training

around all 4C’s (Rubrics)
● Curriculum auditing for the

4C’s.
● Authentic Curriculum

Design,   linked to
instructional
implementation PBL...

Curriculum Audit:
● Review Current

Curriculum  through the
lens of NYS Standards, for
the 4C’s, and Vertically
Align

● Draw connections through
curriculum audit to
instructional
implementation

Resources:
● Organize common

curriculum documents in a
shared drive that can be
utilized by all staff.

● Access to all grade level
rubrics.

Measurement:
● Discuss the intentional use

of the 4C’s in lesson design
(APPR, Walk-throughs)

● Highlight teachers and
students who are utilizing
the 4C’s in their work
(exemplars).

● Assessment aligned to our
Strategic Plan.

Instructional Staff and
Administrators will be heard
using a common language
related to the 4C’s (K-12)

Community members will be
heard using a common language
related to the 4C’s (BOE,
Parents, …)

Students will be heard using a
common language related to the
4C’s (K-12).

Lessons will have opportunities
for self-reflection.

Common resources will be
created to house instructional
practices related to the 4C’s.

4C’s discussions, training, and
design, takes place at regular
intervals throughout the year
(ie. Faculty Meeting, Grade Level
Meetings, Director Meetings,
PLC’s)

Students and Staff can connect
their learning/curriculum back
to the 4C’s (formative
assessments like exit tickets)

4C’s Rubric Language is
regularly utilized at faculty,
team, department, and
community meetings.

Job fairs and community fairs
designed to showcase the 4C’s.

7



Strategic Coherence Outcome Two:
Teaching for Learning (Instruction)

The district has committed to supporting instructional and adult learning strategies that ensure
rigorous, digitally supported pedagogical experiences aligned with the district’s student goals.

1. Student Engagement in Rigorous, Higher-Order Thinking Activities

a. There is a high degree of faculty (staff) and administrator knowledge/understanding of higher-order

thinking, the requirements of a positive culture for learning, and the importance of engaging students in

extended rigorous learning experiences. b. There is an emphasis in the observation, feedback and

evaluation processes that demonstrate the importance of student engagement and a positive learning

culture and the associated elements of the observational practice rubric are weighted or focused on

these elements as a priority in those processes.

c. There is data and evidence that illustrate the degree to which all students have the opportunity to be

engaged in rigorous, higher-order thinking experiences in every classroom.

d. There is evidence that parents have had the opportunity to learn about what the district’s expectations

for instructional excellence are and are invited to be part of the conversation about how to maintain

and support them.

2. Digital Learning Practices

a. The policy and practices of the district are aligned with a digitally supported learning environment

where all stakeholders have ready access to age-appropriate tools.

b. There is a high degree of faculty (staff) knowledge and understanding of how to design and facilitate

digitally supported instructional experiences for students that support rigorous, higher-order thinking

and sustained engagement.

3. Professional Learning Practices

a. Professionals have the opportunity to pursue their own practice improvement goals (district, building or

personal) through a variety of learning strategies that are consistent with standards of professional

learning (job embedded, aligned with developing capacity in high leverage instructional strategies).

b. School/District professional learning plans provide for a variety of learning strategies that are consistent

with standards of professional learning (job embedded, aligned with developing capacity in

high-leverage instructional strategies).

6. Other items or questions raised by the group…

8



Teaching for Learning (Instruction)
Self-Assessment

Score Description

0 –Not Present The Desired Coherence Outcome is non-existent

1 - Beginning There may be some individual efforts or minimal group attempts, but there is no systemic
evidence or process in place to support the existence of the Desired Coherence Outcome.

2 - Emergent There have been systemic efforts to create the Desired Coherence Outcome, but its
implementation is uneven and has yet to deliver meaningful changes in student or adult
performance.

3 - Proficient There has been a systematic effort to create the Desired Coherence Outcome and it is
generally working. It is regularly creating evidence of meaningful changes in student and
adult performance.

4. Excellent There has been a systematic effort to create the Desired Coherence Outcome and it is
functioning effectively. There have been meaningful changes in student and adult
performance and there is evidence that data is driving further improvements in the system.

Indicator 0 1 2 3 4

1. Student Engagement
in Rigorous HOT

2016-2017 2020-2021

2. Digital Learning
Practices

2016-2017 2020-2021

3. Professional
Learning Practices

2016-2017 2020-2021
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Teaching for Learning (Instruction)
Context and Gap Analysis

Current State
(What is happening now?)

Key Gaps/Areas of Focus
(What are the most important areas that need attention?)

PBIS at HMS and FDR

Data work/data teams at all levels

STEM fair and expo at all levels

After school Literacy Program at RRS and HMS

AVID (Advancement Via Individual Determination)

WICOR (Writing, Inquiry, Collaboration, Organization,
Reading) strategies

Parent surveys from, Parent math / ELA nights at Elementary

HMS Community Night, FDR - FASFA Night / College Fair

Newsletters (Principal, Superintendent, Math Newsletters,
Perspective, etc.)

Spotlight/School Website / Facebook/ Teacher websites

School board meetings on TV / recorded

Inventory of 4C aligned practice

Focus on a limited number of high-leverage instructional
indicators in the teacher observation and evaluation process
that reflect rigorous student engagement and commit to
building professional capacity on those indicators over
time.

Provide meaningful, constructive and purposeful feedback
with in the school/district community

Common and specific protocols for looking and data or
student work.

Provide opportunities (time, resources, clear expectations)
for professional learning that are aligned with demonstrated
capacity needs related to higher-order student engagement
and development of priority student skills and attributes

Build the capacity to take advantage of in-district
professional resources and talent (collaboration,
peer-peer sharing, etc.) to support professional learning
and student success.

Continue to build the infrastructure needed to support
on-demand digital learning.

Develop a digital learning culture in the district. Continue to
model and build professional capacity to use digital learning
as a platform to specifically support the acquisition of the
desired student learning skills and attributes.

Ensure that professional learning goals are aligned with the
priority student learning goals and professional capacity
needs to create student engagement in a digital learning
environment.

Increased project-based learning (Inquiry Design
Model for Social Studies)

Further Professional Learning in higher order thinking and
DOK

More emphasis on data informed instruction
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Teaching for Learning (Instruction)
2021-2022 Goals and Action Steps:

Goal (What do you want to
achieve)

Action Steps (What are the steps needed
to achieve your goal)

Intended Outcome (What will it
look like when you achieve your
goal?)

Design, deliver and
share quality instruction
designed through the
lens of the 4-C’s and is
accessible to all students

Professional Development:
● Continue targeted professional

learning of 4C’s with a focus
on communication (especially
with our students returning
from remote instruction)

● Participate in book studies
● Reintroduce peer to peer

professional learning after
school for colleagues

Resources:
● Create a calendar of accessible

professional learning available
to all district employees

● Develop a  pamphlet that
explains the 4C’s and gives
examples for staff to reference
when planning and delivering
instruction

Supports/Measurement:
● Look for examples of 4C’s

instruction during informal
walk-throughs, observations
and student work.

● Design measurement tools to
evaluate the 4-C’s instruction
and its impact on student
performance

A positive culture for learning
and engaging students in
extended rigorous learning
experiences.

Rich professional collaborations
and sharing (regular and
frequent).

Varied professional learning
opportunities in district and
outside.

Classroom feedback is rooted in
the 4C’s Rubric(s)

Use of exemplars to illustrate
standards and rubrics.

Rich, engaging and meaningful
communication between and
amongst students and teachers
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Strategic Coherence Outcome Three:
Measures of Learning (Assessment)

The district uses and reports on appropriate and balanced measures of student and adult
success that are aligned with its student learning goals.

1. Assessment Philosophy:

a. There is a unified Pre-K-12 assessment philosophy and system that is primarily focused on student

learning growth and the student’s attainment of the district’s primary goals for learning.

b. There are transparent differences and clarity between the formative and summative assessment

instruments used in the district and general agreement on the purposes, needs and differences

between them.

c. All organized formative/summative assessments support either growth or accountability and are

appropriately balanced (80/20) in their application.

2. Assessment Capacity:

a. There is a system for capturing standardized and non-standardized data related to the district’s

primary goals for learning.

b. There is evidence of the effective use of data collection and analysis tools which inform changes

in practice to improve student learning.

c. District staff can construct effective rubrics (measuring what you value), design rubric aligned tasks

(connecting it to instructional practice), and use scoring protocols (build capacity to judge student

work) to ensure that non-standardized measures are useful in the improvement process.

3. Performance Data: all appropriate performance data is easily accessible to all interested stakeholders, is

reflective of district priorities, and is used regularly to improve practice at the classroom, building and district

level.

4. Professional Measures of Learning: The data collected and used as part of the teacher evaluation and

support processes reflect current student performance on critical goals for learning and other established

district student learning priorities.

5. School/District Measures of Learning: The data collected and used as part of district and building

improvement planning reflect current student performance on critical goals for learning and other

established district student learning priorities.

6. Other items or questions raised by the group…
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Measures of Learning (Assessment)
Self-Assessment

Score Description

0 –Not Present The Desired Coherence Outcome is non-existent

1 - Beginning There may be some individual efforts or minimal group attempts, but there is no systemic
evidence or process in place to support the existence of the Desired Coherence Outcome.

2 - Emergent There have been systemic efforts to create the Desired Coherence Outcome, but its
implementation is uneven and has yet to deliver meaningful changes in student or adult
performance.

3 - Proficient There has been a systematic effort to create the Desired Coherence Outcome and it is
generally working. It is regularly creating evidence of meaningful changes in student and
adult performance.

4. Excellent There has been a systematic effort to create the Desired Coherence Outcome and it is
functioning effectively. There have been meaningful changes in student and adult
performance and there is evidence that data is driving further improvements in the system.

Indicator 0 1 2 3 4

1. Assessment
Philosophy

2016-2017
2020-2021

2. Assessment Capacity 2016-2017
2020-2021

3. Performance Data 2016-2017
2020-2021

4. Professional
Measures of Learning

2016-2017
2020-2021

5. School/District
Measures of Learning

2016-2017
2020-2021
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Measures of Learning (Assessment)
Context and Gaps Analysis

Current State
(What is happening now?)

Key Gaps/Areas of Focus
(What are the most important areas that need attention?)

Some assessments come from district wide curriculum: CCLS
modules for example. Others are teacher created and common
among teachers with like classes, including common midterm
and final exams.

Although the district would like more formative assessments
such as exit tickets, these are often not used in practice.

The majority of day-to-day assessments come in the form of
unit tests and quizzes, or graded assignments. These are
generally used for the purpose of grades, rather than to check
student progress, and are determined by the individual teacher

There is a lack of consistency between the elementary, middle
and high school levels. The higher the grade level, the lower
the level of consistency when it comes to these summative and
formative assessments.

Data is accessible, not always used to inform practice

Overall - there are no specific professional measures of learning
outside of the APPR score and goals for focused schools

For 3 of the schools’ goals are based being Focus School
Measures of Learning and are attached to standardized test

The district uses MAPS at a district wide level to evaluate
student performance, however what we have identified is
that this tool is used more prominently at the Elementary
level, and its use becomes more inconsistent in the
higher-level grades.

Inventory of 4C aligned practice

Build on the common definitions of the priority
student skills and attributes (to be created) to
collect existing aligned assessments that capture
performances in these areas and determine what
additional capacity might be needed

Use or create and create and use varied and
multiple measures of success/intelligence to assess
student progress and growth across a range of
indicators related to the district’s priority student
skills and attributes.

Leverage the powerful existing district assessment
capacity to focus more on the skills and attributes
that Hyde Park values and less on the
micro-measures that Albany values.

Consider other measures of priority skills and
attributes and explore how they might be integrated
over time to bring the official accountability model
more in line with local values.

Create a local dashboard or report card that reflects the
well-rounded view of achievement and student success
for Hyde Park and build a way to communicate the
results of this on a Pre-K to 12 basis (end of 3, end of
5, end of 8, graduation.
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Measures of Learning (Assessment)
2021-2022 Goals and Action Steps:

Goal (What do you want to achieve) Action Steps (What are the steps
needed to achieve your goal)

Intended Outcome (What will it
look like when you achieve your goal?)

Build our capacity to
develop and imbed
formative and summative
assessments (K-12) that
measure student
proficiency/mastery of
NYS Standards and the
4C’s.

Professional Development:
● Performance

Assessment Design
beginning with an
internal inventory and
critical review.

● Learn how to provide
high quality and
meaningful feedback.

Resources:
● Common Formative and

Summative Assessments

Support/Measurement:
● Use a PLC structure to

support Curriculum
Instruction and
Assessment work.

Multiple sources of
performance data is easily
accessible to all interested
stakeholders and is used
regularly to improve practice
at the classroom, building
and district level.

Regular use of Performance
Based Assessments aligned to
the 4C’s and NYS proficiencies

Department and faculty
meetings are focused on student
work exclusive of already
established collaboration times.

Students are recommended for
appropriate AIS and SPED
supports and accommodations.

Students and parents
understand where the student is
in relation to NYS Standards,
(mastery/proficiency).
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Strategic Coherence Outcome Four:
Alignment and Coherence (Systems and Structures)

The district aligns its supporting organizational systems to support the acquisition of its student learning goals.

1. Leadership/Mission Focus

a. There is a well-articulated Mission (and other possible supporting statements) that guide not only

regular goal setting and instructional improvement processes but also systems decision making and

organizational evaluations.

b. There are aligned and coherent leadership connections that bring all of the systems of work

together to support the pursuit of the Mission and priority student learning goals from the

individual, to the building, and to the district level.

2. Policy & Regulation - The Board of Education works with the Superintendent to craft and apply policy that

supports the district’s pursuit of its Mission and priority student learning goals.

3. Community Engagement - The district’s many stakeholders believe that they are meaningfully involved,

engaged and respected by the leadership structures in the district.

4. Resource Deployment – District budgets and resources are developed and defended based on alignment with

articulated goals for learning and demonstrated Mission-based needs.
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Alignment and Coherence (Systems and Structures)
Self-Assessment

Score Description

0 –Not Present The Desired Coherence Outcome is non-existent

1 - Beginning There may be some individual efforts or minimal group attempts, but there is no systemic
evidence or process in place to support the existence of the Desired Coherence Outcome.

2 - Emergent There have been systemic efforts to create the Desired Coherence Outcome, but its
implementation is uneven and has yet to deliver meaningful changes in student or adult
performance.

3 - Proficient There has been a systematic effort to create the Desired Coherence Outcome and it is
generally working. It is regularly creating evidence of meaningful changes in student and
adult performance.

4. Excellent There has been a systematic effort to create the Desired Coherence Outcome and it is
functioning effectively. There have been meaningful changes in student and adult
performance and there is evidence that data is driving further improvements in the system.

Indicator 0 1 2 3 4

1. Leadership/Mission Focus 2016-2017
2020-2021

2. Policy and Regulation 2020-2021 2016-2017

3. Community Engagement 2020-2021 2016-2017

4. Resource Deployment 2020-2021 2016-2017
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Alignment and Coherence (Systems and Structures)
Context and Gap Analysis

Current State
(What is happening now?)

Key Gaps/Areas of Focus
(What are the most important areas that need attention?)

Superintendent oversees SMART Data Driven Goal
development for all District and building administrators
and reviewed regularly.

Policies reviewed periodically by the policy review committee.

Recommendations taken from administrators, directors
and NYSSBA. However, how policy relates to our
Mission Statement is not looked at specifically.

There are several ways for community members to
communicate with the school district.
They are:

● email to both the Board of Education and the staff
● School messenger
● the building leadership team
● the district leadership team
● the facilities steering forum
● by means of Facebook.
● the Board of Education meetings
● use of the road sign
● District website

Overall the HPCSD at the district and building levels
have increased communications attempting to reach all
community stakeholders in various ways

Mission Statement used to remind of purpose.

Budget requests received from “budget builders “and
reviewed by the Superintendent’s Cabinet. Budget
Builders are administrators, directors and managers.

The Superintendent's Cabinet determines any change
necessary for staffing. Shortfall cuts are determined by the
Superintendent's Cabinet and Board of Education.

Review district/building leadership structures in
light of the implications of this plan – the pursuit
of a shared vision of well-rounded student
success in an aligned and digital learning
environment. Align building Mission and goals
with district level.

Consistent staff, student, parent surveys to
monitor progress towards goals

Create a deliberate process to screen and evaluate new
initiatives for their place within the aligned structure
that we are striving to create – how does this new idea
fit with our existing priorities for goals, measures and
practices? If we do this or offer this, what will we not
do or how will we support this new effort within the
context of what we are already doing?

There is a need to better understand the community
perception of whether or not their input is really
being asked or input being applied. Improving the
perception of parent input is valued at the district
level. More community engagement in the budget
process like the Budget Input Group

Equity for technology, Wi-Fi access,
textbooks, field trips and professional
development for buildings by percentage of
students in each building

Long Range Goal Development - Budget to plan for
the long-range change not just for the immediate
year.

Need for accelerated, Image and Soar programs (after
school support).

Budget should be driven by Strategic Plan
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Alignment and Coherence (Systems and Structures)
2021-2022 Goals and Action Steps:

Goal (What do you want to
achieve)

Action Steps (What are the steps needed
to achieve your goal)

Intended Outcome (What
will it look like when you achieve
your goal?)

Resource
Development
(Budget Implications
and Resource
Allocations)
Align the resource
allocation and
demands, policy, and
community
engagement with 4Cs
and the District
Strategic Coherence
Plan.

Create a committee (Budget Input
Group/Evening DLT) by the
Superintendent with input from all
stakeholders to plan for the
long-range budgeting process
ensuring budget goals are aligned to
the District Strategic Coherence Plan.
(Y1)

● District Coherence Plan Goals
are aligned with budgeting
decisions.

Ensure equity for technology, Wi-Fi
access, textbooks, field trips and
professional development. (Y1)

● Review process for distribution
of textbook funds.

● Review grade level/course
field trips.

● Create a year-long PD outline
with expectations for
implementation timeline.

● Review of District technology
plan to ensure goals align with
Strategic Plan.

Long-range budget planning
that ensures student success
and provides for innovative
programming.

Equity exists for technology,
Wi-Fi access, textbooks, field
trips, and professional
development.

Policy and Regulation
(Articulation of all
Programs and
Initiatives)
Align all policies and
regulations to the
District Strategic
Coherence Plan.

Review policies for alignment to the
District Strategic Coherence Plan. (Y1)

● Review policies for diversity,
equity and inclusion.

Review code of conduct for alignment
to diversity, equity and inclusion. (Y2)

Use on-going work of the Wellness
Committee to prioritize needs for staff
and students. (Y2)

District policies are aligned
to our values and beliefs
through  the District mission,
vision, and  profile of a
graduate.

Community Align building mission, vision, and Parent and community input
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Engagement (Climate
and Culture)
Include regular
opportunities for all
stakeholders to be
involved, engaged, and
respected.

.

goals with District Strategic
Coherence Plan. (Y1)

● Administer climate survey to
all stakeholders (staff,
students, parents).

● Publish results of climate
survey.

● Review climate survey results
at District and Building level.

● Building Level Teams (BLTs)
create and align goals to the
District’s Strategic Plan,
utilizing climate survey results.

● Utilize virtual platforms and
other methods to encourage
and increase participation of
community stakeholders.

is increased and valued at
both the building and
District level.

All community stakeholders
experience clear, accurate,
and timely  communication
in their preferred language
via a multitude of platforms.
Survey results are used to
improve the school
environment.

Building mission and vision
statements aligned to the
District Strategic Coherence
Plan.

More accurate and inclusive
feedback from all
stakeholders.

Leadership/Mission
Focus
Identify and create
processes and
structures aligned with
our priorities for
student learning.

Implement a District-wide structure
for collaboration (e.g. PLC’s) (Y1)

Align process and structures to
student learning priorities. (Y1)

● Identify current practices for
program implementation.

● Survey learning community for
input on ways to improve
student learning outcomes.

● Create a deliberate, systemic
process to screen and evaluate
new and existing initiatives
aligned to our District Strategic
Plan.

● Identify initiatives that will no
longer be supported.

Create, share and follow a professional
development plan which provides
support for all staff, aligned to District
initiatives and priorities. (Y1)

● Use the District vision to focus
priorities and purpose of
professional learning.

A screening process is used
to evaluate new and existing
initiatives.

Vertical and horizontal
alignment of programs,
policies, and practices to the
District Strategic Coherence
Plan.

Initiatives that are no longer
in alignment with our
District Strategic Coherence
Plan are removed.

A professional development
plan is communicated to and
implemented with all  staff,
aligned to District priorities
and initiatives.

District vision is a tagline on
all communications
throughout the District.
District vision is everywhere
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and ‘branding’ occurs.

Common
Collaboration
Structure: Utilize
Professional Learning
Communities (PLC) as a
structure for increased
teacher collaboration
across the district K-12.

Professional Development:
● Provide targeted Professional

Development to raise
awareness of PLC’s

● Conduct Book Study around
Effective PLC’s

● DCBOCES PLC Offerings

Resources:
● Evaluate current “collaborative

time K-5”, “team time 6-8”,
“department time 9-12” for use
as PLC time.

● Book Studies (Professional
Learning Communities at
Work: Best Practices, DuFour,
Eaker/ Revisiting Professional
Learning Communities at work,
Dufour and Dufour)

Support/Measurement:
● Use PLC structure to support

Curriculum Instruction and
Assessment work.

Staff will develop
competency for
implementing PLC processes
and protocols.

Understand and utilize the
four questions of a PLC
during team, collaborative,
and department time.

Teachers are observed
asking:

1. What do we want all
students to know and
be able to do?

2. How will we know if
they learn it?

3. How will we respond
when some students
do not learn?

4. How will we extend
the learning for
students who are
already proficient?

Clear objectives are posted in
classrooms.

Differentiation is seen in
instruction (for those who
did not learn and those who
are already proficient)

Student work is regularly
reviewed and discussed by
PLC groups

Data is collected regarding
student performance

PLC’s share their work at
faculty meetings and
Superintendent Conference
Days.
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